Behavioral Stages

Stage I:

The Honeymoon Phenomenon

By Mary Beth Hewitt

Don’t tell me he can’t help himself.  Don’t tell me that he can’t behave!  

I’ve seen him! 

 The first two weeks of school he was a perfect angel.

Sound familiar?  Although it does not always happen, many students, during the first few days or weeks of school, appear to put their best foot forward.  When students have gone through an initial stage of being quiet, compliant, and rule abiding, it is difficult to believe that they don’t have the ability to do that all the time.  

It’s almost easier to accept misbehavior from a student who has misbehaved from the start than from one that lulled us into believing that he/she could behave and then disappointed us.  However, what is happening is so common that there is a term for it and it does not just occur in school situations; it happens in almost all new life situations.  It is referred to as, “the honeymoon period." 

What exactly is the “honeymoon period” and why doesn’t it last? The potential for a “honeymoon period” exists whenever there is a new situation, or a new element in a familiar situation.  The newness creates uneasiness and a heightened level of concern.  Not being certain what to expect, some individuals become watchful and hypervigilant.  Watch an animal approaching an unfamiliar object.  It virtually tiptoes around it until it assesses whether the object is a threat or not.  At this point, the animal is not necessarily behaving, but rather there is an absence of misbehavior.  This level of hypervigilance is exhausting and cannot be sustained.  Eventually, the animal returns to its habitual way of behaving.  

Behavior change is extremely difficult and significant and long-term changes take an enormous amount of time and energy.  Why then, can some students behave at the beginning of the year, or when the consultant comes in to observe and not the rest of the time?  The conclusion that many of us reach is that he/she is just choosing to misbehave and this infuriates us.  If, however, we saw the temporary period of appropriate behavior as a predictable honeymoon phenomenon, we might have greater understanding when a student returns to using his/her unconscious, natural behaviors.  We’ll begin to see that they aren’t being “bad," but rather they are simply behaving in a way that is natural for them.    Our righteous indignation can turn into understanding.  This level of understanding is critical since it will be our job to teach them how to consistently behave in a different way.  

When I am trying to demonstrate how difficult it is for students (or anyone for that matter) to change long term behavior patterns, I ask people to try changing a simple behavior pattern; the way they cross their arms.  First, I simply ask them to cross their arms.  Everyone does this quite easily.  Then I instruct them to cross their arms “the other way."  There is hesitation, laughter, and some “I can’t do that!” as people struggle to do something that is unfamiliar.  Eventually, almost everyone is able to cross his/her arms the new way.  Then I let them uncross their arms and shake them out.  Finally, I then tell them to cross their arms again, not specifying how I want them to do it.  One hundred percent of the group crosses their arms the familiar, habitual way.  

When students first enter a new classroom and they don’t know what to expect, they, too, become wary.  As the teacher discusses the rules and procedures, some of them learn that they are expected to, figuratively speaking, ‘cross their arms’ in a particular way. For some students following the rules is a natural act that they feel comfortable with and their behavior remains consistent across time.  For others, although following the rules may be an unnatural act, with their heightened level of awareness and effort they may be successful in following the classroom rules and procedures for a time.  Add to this mix that the other students are also wary and may be on their best behavior, the fact that the teacher is also putting his/her best foot forward and you have all conditions supporting the use of non-habitual behavior.

Well then, some might say, let’s just keep the level of concern up.  While an increased level of anxiety has its benefits, (temporarily increasing a student’s level of concern has long been proven to have short-term positive effects on behavioral control) the problem arises when the level of concern is raised too much or for too long a period of time.  Too much internal tension causes a rubber band to snap.   

The honeymoon phenomenon is a stage and sooner or later students will move to the next stage.  Honeymoon periods are normal, but relatively short-lived.

So what is the answer?  If you can learn to view this period of time in a realistic context, it gives you a wonderful glimpse into who the student is capable of becoming.  Since some students never go through a honeymoon stage, you can assume, with those that do, that they have the potential to behave.  

Just remember that the honeymoon stage shows us what could be...not what is.  Therefore, if a student does not consistently use appropriate behavior, he/she needs to have that behavior taught, practiced and reinforced just like any other skill.

In future issues of the newsletter we’ll learn about some other typical stages students go through during a school year.
 Stage II:
After The Honeymoon:

Testing The Limits

By Mary Beth Hewitt

Just as individuals go through fairly predictable developmental stages as they grow, many students go through typical behavioral phases throughout the year.  This is the second in a series of articles, which describe some common behavioral stages.
In the last issue of the CHOICES Newsletter, “The Honeymoon Phenomenon” was described as being the time, during the first few days or weeks of school, when students are on their best behavior.  When the honeymoon period comes to an end, many students relax and settle into a routine.  Although their behavior may not be as “stellar” as it was a few weeks ago, for the most part they follow the rules.

Other students, however, begin mildly testing the boundaries.  They have transitioned into the “Limit Testing” phase.  During this stage, children move ever so slowly off center to see how far they can stray before they get into trouble.  Watch a young child in a new situation and he/she frequently cowers and stays close to his/her parent.  However, once the fear subsides and the comfort level increases, the child moves in ever widening circles until someone sets the limit,  “That’s far enough!” 

We all know that a gap exists between the stated and enforced rules in most areas of our lives. When New York State raised the speed limit from 55 to 65, the officials said that they were going to take a hard line on enforcement.  Gone would be the days of allowing a 10-mph window of enforcement.  At first, most drivers took them at their word.  Gradually, however, speeds inched up.  When nothing happened, a new upper limit was formed; 10 miles over the legal speed limit.  Most people stay within this range and although they are “technically” breaking the law, it’s not considered a blatant act of defiance and is, therefore, tolerated.  We have a similar “behavioral safety gap” in our classrooms.  Limit testers are looking for that behavioral safety gap.  

THE ISSUE OF CONSISTENCY

Some people would argue that the way to achieve behavioral compliance would be to have all adults strictly and immediately enforce all the rules, all of the time.  I disagree.  I think being totally consistent is not only an impossibility, but it would make the adults solely responsible for enforcement, taking all responsibility away from the students.  Furthermore, no instruction would occur, as it would be impossible to do anything other than monitor behavior. I also believe that since motivations for rule violations are different, in order to be effective, the manner and timing with which they are handled needs to be different too.  Have you ever had a time when, in an attempt to be consistent, you addressed a minor behavioral infraction and the situation escalated into a major confrontation? If so, you were not dealing with a mild case of limit testing. If you felt compelled to handle all situations the same, you would continue to escalate the confrontation.

THE NEED FOR LIMIT TESTING

Testing limits is not an inherently evil action.  There is an inborn need for individuals to exercise free will and personal judgment. Since all situations are not the same, conflicting priorities may make total, unquestioning compliance unrealistic or even dangerous. We cannot raise a generation of strictly controlled automatons and then expect that they will have the skills to make intelligent choices.  The ability to think independently of external influence is the key to being able to resist group pressure or stand up against immoral decisions of leaders in positions of authority like Hitler. Just because authority figures determine rules, this does not automatically make them good rules.  Therefore, in order to enable students to make responsible, ethical decisions, we must provide them with opportunities to develop and exercise their freedom of choice and personal judgment in all areas of their lives. 

Let’s just talk about how to address the limit testing of the “good rules” right now.

USE THE LAW OF “LEAST INTERVENTION”

With many students, all that is needed to send the “that’s far enough” message is a simple look, getting closer (proximity), or simple non-verbal signals (shaking your head). I know that all it takes for me to “get back in line” is simply looking in my rear view mirror and seeing a police car or viewing a sign that says, “Radar Speed Limit Strictly Enforced."  You don’t have to disrupt your teaching to address a mild misbehavior.  Some students, however, may not take the warnings seriously unless they also see that you are willing to follow through on giving a consequence.  That’s why I need to hear about or see people being given tickets occasionally. However, writing “tickets” takes time away from instruction, so don’t take the time to write a ticket when a look will do. 

BE QUICK
The best time to set the standards and establish the behavioral safety gap for your classroom is at the beginning of limit testing stage.  This will set the upper limits of the boundaries. It is important to set these boundaries early.  I think this is where the old adage-give them an inch, they’ll take a mile comes from.  If you don’t address the fact that one student is late for class one day, then you may have four late for class the next.  It’s easier to close the door before the proverbial horse gets out of the barn, than it is to catch him and rein him in after he’s become used to being free.  (With some students, I can address the behavior and give the consequence immediately and it has the desired effect.  However, with other students, when I address the behavior immediately it makes the matter worse. When I am simply trying to curtail a minor rule violation and I end up with a major confrontation, the student is not trying to see where the real boundaries are; he/she is trying to send a much deeper message.  MILD LIMIT TESTING IS NOT THE SAME AS OPPOSITIONAL BEHAVIOR.  If, in an attempt to set the limit the situation gets worse, I need to switch to some of the strategies described in the article that follows this one, “The Control Game.”) 

What happens, however, when I wasn’t quick enough and let the behavior slide one day but decide to address it the next day and the student throws “You didn’t say anything yesterday” in my face?  I’ve found it helpful to say something like, “You’re confused as to why I didn’t say anything about being late yesterday.  You may have thought I didn’t mean what I said about it being important to be to class on time, but that wasn’t the case.  Yesterday, when you (or someone) came in late, I was teaching the lesson and I didn’t want to interrupt it.  It was also the first time you’d (someone had) been late.  Since you are late today, I thought it was important to address it so everyone knows it is still a rule in this classroom.”  
BE BRIEF

Road signs are very simple.  Stop, Speed Limit 55, Slow, and Caution.  Imagine if they said things like, “It is important to stop at this intersection because there is traffic coming in another direction and if you both proceed through the intersection at the same time someone could get seriously hurt.”  By the time you read it, you’d be seriously hurt.  The same is 

true for the verbal limits we set with our students.  Stop, No, Feet down, are all the words that are necessary.  Any more of an explanation only serves to confuse and delay.
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BE FIRM

Since limit testers are seeking the upper limits of a rule, repeated warnings and extended time limits send the message that the limit is really quite high.  One warning should be sufficient. Watch any little person when his Mom says she is going to count to three.  He lets one and two slide by and moves on three.  My advice is to keep your time limits short.  Given a minute, a student might take 59 ½ seconds.  Given 5 minutes, the student might take 4 minutes 59 ½ seconds.   If, the student goes over the limit, even marginally, they should be given the consequence.  You’ll get a lot of arguing from them about this because they’ll point out that they did comply.  I’ve found that saying, “You wish you had made the decision to do it in the time limit.” Or “You really didn’t think I was serious and if you had known I was, you would have made a different decision”, are a few ways to address the, “But I did it!” plea.  Don’t let a student’s arguments or promises to “be good next time” keep you from enforcing the limit.  If you do, you are just rewarding pleading behavior and reinforcing the idea that you do not mean what you say. 

WHERE DO THEY GO FROM HERE?

The good news is that for most students, once they find the outer limits of the behavioral safety zone, they settle in and function quite well within the boundaries.  You should have a long and happy period of mutual co-existence.  There are others, however, who are motivated by fear and a feeling of powerlessness over changes in their lives.  These individuals continue to throw themselves at the boundaries, like crazed animals trying to escape the confines of a cage.  Proximity of an authority figure, signals, consequences and the like, only serve to make their behavior worse.  These are the students I referred to earlier as oppositional.  Since it’s been about five years since I published the article that follows, “The Control Game” in the CHOICES Newsletter, I made the decision to run it again.  The workshop we offer, by the same name, is an expansion of this article. In the next issue we’ll examine two stages some students with more serious behavioral difficulties commonly go through:  active resistance and behavIoral relapses.

Stage III
After Testing The Limits:  Active Resistance
By Mary Beth Hewitt

Just as individuals go through fairly predictable developmental stages as they grow, many students go through typical behavioral phases throughout the year.  This is the third in a series of articles, which describe some common behavioral stages.

In the past two articles of the CHOICES Newsletter, we addressed “The Honeymoon Phenomenon” and “Testing The Limits."  Most students, once they make it through these stages, settle in and accept their program and become enthusiastic and willing learners.   There is a small percentage of students, however, that seem determined to sabotage any chance of success.  

If a student moves into a period of active resistance, this is really the “make it or break it” point in his/her program.  If you can weather this phase, the good news is that the student will finally begin to trust and will decide to work with you.  The bad news is that many people find it so difficult to work with a child who is so openly resistant, defiant, and/or  confrontational that a common response is to give up on the student and look for an alternative placement.  Unfortunately, this is exactly what the student expected, which is why he/she was actively resistant from the beginning.  

WHY DO STUDENTS ACTIVELY RESIST?

If an individual has previously had a negative experience with school or adults in general, it may be hard for him/her to believe that it is possible to have successful experiences.  Some of our students have experienced painful rejections.  To guard against being rejected or unsuccessful again, they opt to reject us first, believing that the best defense is a good offense.  

Offensive is exactly what their behavior becomes.  It appears as if they are trying to pick a fight with us.  This can be very confusing to staff members who are trying their hardest to be caring and positive with these children.  It seems that the harder you try, the worse they become.   They actively resist any attempts to be nice to them.   

If you look at the Conflict Cycle paradigm on the next page, you will see that these students believe that they are “bad."  Based on past experiences with some adults, they over generalize that all adults are mean, rejecting and uncaring.  When a relatively new adult says or does something positive, the child does not trust the action as being genuine.  To borrow an analogy from children’s literature, their attitude is like the fly who does not trust the intentions of the spider when she says, “Come into my lair." Nice treatment from an adult and success do not “compute” with their beliefs about themselves or their beliefs about adult behavior.  This creates a sense of confusion and discomfort.  
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To regain emotional equilibrium, these students will reject the caring action.  This, in turn, creates a feeling of confusion in the adult.  When friendly advances are negatively reinforced with rejection, the adult usually modifies his/her behavior and ceases giving positive strokes.  Often times he/she goes beyond withdrawing positive comments and actions and becomes openly hostile.  Either of these responses confirms the child’s original beliefs about him/herself (“I’m no good.”) and about adults  ("They may look or sound nice at first, but eventually their true colors come out, and they either ignore you or are mean to you.  It’s a good thing I didn’t start to care about them or trust them.”)

*(“The Conflict Cycle – Nicholas J. Long, Ph.D.  President, Life Space Crisis Intervention Institute)

Don’t these children want to experience success and caring?  Actually, they truly don’t want to be rejected again, but since they think that it is inevitable, they push to make it happen.  Believing  “If it’s going to happen anyway, I might as well get it over with” gives them some sense of control.  Acting like you don’t care and goofing up on purpose can protect you from trying and failing. 

THREE REASONS WHY ADULTS GIVE UP:  

1) They Take The Negative Reaction Personally

Working with “wounded” children is much akin to working with wounded animals.  The problem is that we cannot see the wounds.  If we went to rescue a wounded animal, we would not be surprised if that animal attacked us.  We could see that it was hurt and scared and merely trying to defend itself from being hurt again.  We would understand where the behavior was coming from and be empathetic.  Although we would make certain we protected ourselves from injury, we would try to behave in a manner which would increase trust.  Our voices would be soothing, our actions non-threatening, and we would be patient.

Unfortunately, when working with children with emotional problems, we cannot see their wounds.   Therefore, we take the attacking or rejecting behavior as an emotional affront.  A thought might be, “How dare you treat me this way!  Can’t you see that I’m trying to help you?”  If we take active resistance behavior personally, we are more likely to react emotionally instead of rationally.  Instead of interpreting the behavior as coming from the student’s fear, we view it as a personal rejection.  Learning how to depersonalize the hurtful words or actions is an essential skill.  (For more information on how to do this, see the article “Sticks and Stones Can Break My Bones But Names Can Never Hurt Me” in CHOICES Newsletter Articles Volume 1)

2)
Their positive actions are rejected

When I was doing my teacher preparation training, I was taught that giving positive reinforcement for appropriate behavior would increase the likelihood that an individual would repeat the behavior.  Imagine my confusion, when I gave one of my students, Roy, positive verbal reinforcement for his appropriate behaviors, and he immediately misbehaved.  It seemed that whenever I said anything nice to him, I immediately regretted it.  The days I called home to tell Roy’s parents something nice he had done were followed by some of his worst days.   It seemed like I was being punished for giving him positive reinforcement.  Since at the time I did not understand the dynamics of the conflict cycle, I stopped giving him any positive strokes.   

What my instructors didn’t tell me was that positive verbal reinforcement from an adult may not be positive to some students because it conflicts with their belief systems about themselves and about adults.  That does not mean that you have to stop giving positive feedback. It just means that you have to, at least initially, give it in such a way that takes into account the student’s beliefs.  

3)
They “Stuff” Their Feelings

We have the same three choices in managing our feelings as our students do.  We can act them out and behave aggressively.  We can deny/swallow them and behave passively, pretending that we are not upset.  Or, we can accept our feelings and express them appropriately.  Children who actively resist, create their feelings in us.  We can begin to feel just as confused, hopeless, hurt, scared, worthless, and angry as they do.  We can respond by attacking or withdrawing OR we can express our feelings appropriately.  The way to deal with our feelings in an appropriate way is to send “I” messages.  

The sending of “I” messages help us maintain control of our behavior when we are experiencing intense emotions by providing us with a release.  By saying, “I am feeling….hurt, angry, confused…” I not only help myself, I also model for the student that you can talk about feelings and not act on them.  It is critical that you ‘own’ your feeling by making an ‘I’ statement and not blame the student through the use of a ‘You’ statement.  My worst fear when I started sending “I” messages was that the student would know that he/she “got” to me.  What I found was, since that was his/her unconscious goal, if I didn’t admit it, then he/she kept trying to get to me.  Once I admitted it, not only did he/she stop, frequently, he/she expressed the same feeling.  What I had done, by talking about my feelings, was create an environment where talking about all feelings was acceptable.  
BREAKING THE SELF-FULFILLING PROPHECY:  

Interpret Active Resistance Behavior

If a student views him/herself as begin worthless, statements that run contrary to this belief are rejected.  It would be like believing you are a girl and then having someone tell you that you were a boy.  You would argue with that person and if he/she did not change his/her mind, you would argue some more.  You might engage others to help you with your case.  Finally, you might say, “Let me prove it to you!”  The children who are rejecting positive strokes and their own personal success are arguing with us about their self-worth.  They believe themselves to be bad; we are saying that they are good.  That does not compute.  They set out to prove that we are wrong.  

I had a houseguest for a while who had experienced significant rejections and suffered through devastating life experiences.   When I would come home from work, I would notice some positive things she had done that day and comment on how considerate it was of her and how nice it was to have her staying there.  Within a half-hour, something would break.  After a few days and a few more broken trinkets, I decided to take a crack at interpreting her behavior.  I gave her a compliment and then I said, “It’s hard for you to hear nice things about yourself isn’t it?”  She immediately responded with, “Why are you so nice to me?  Why do you let me stay here?  Can’t you see what a worthless person I am?”  That evening, nothing broke.  

At a recent workshop when I was discussing the phenomenon of active resistance and the rejection of positive reinforcement, a participant shared with me how immediately after she had given a student praise, he had destroyed his paper.  When she expressed her confusion, he said, “Why do you care anyway?  I’m just going to fail.  Can’t you see that?”

Often individuals do not even know why they reject positive feedback.  Sometimes bringing it to a level of awareness  with statements like,  “It's hard for you to hear nice things about yourself"; or “It’s hard for you to believe that people do care"; or “You don‘t trust that I‘m telling you the truth”  is enough to bring the underlying motivation for the rejection to the surface.  

Many times you will get statements like the ones above in which the students begin depreciating themselves.  To those I respond with, “You may have made mistakes or failed in the past, but that doesn’t mean YOU are a mistake.  You are just as capable of doing good things.”  I have found that interpreting the resistance generally creates a bond with the individual.  It’s like saying, “I suspect that the reason you are doing this is because you are hurt and feeling badly, not because you are bad.”

Written Versus Verbal Feedback

It’s an interesting phenomenon, but I’ve found that many students will accept positive feedback if it is in writing.  I’m not sure why this is, but I suspect that it may be because it is more private, appears to be a little more objective, is concrete evidence and actually demonstrates that the person invested some personal time.  These factors increase the credibility level of the feedback.  People can dismiss what you say by saying, “You’re just saying that.” When you take the time, however, to commit something to writing, it’s harder to dismiss. Think about how many of us hold on to thank you notes and pleasant things people have written to us, sometimes for years.  

I used this writing technique with one of my former students, Ronnie.  I carried a packet of post it notes with me and when I would see Ronnie doing something I appreciated, I would just jot a note and stick it on his desk.  He would look at it and then crumple it up and put it in his pocket.  He did not, however, behave inappropriately afterward, like he did when I gave him positive verbal feedback.  It seemed the technique was working, although I felt sad that he crumpled the notes.  About half way through the year I went to Ronnie’s house on a home visit.  As I went to use the restroom, I passed by his room.  Taped to the door were all the post it notes I had given him and some of the positive letters I had sent home to his parents.  They mattered to Ronnie; he just wasn’t ready  to let me know that they mattered.

Preparing Students For Positive Feedback

I’ve also found that students are more likely to accept positive feedback if I give advance notice by saying something similar to, "I have something nice I’d like to tell you; do you want to hear it?’" or "I’d like to give you a compliment;  how are you going to handle it?" What this does is give the student an opportunity to stop and think before responding. They begin to respond rationally instead of habitually. It is at this point that I begin teaching them how to accept a compliment by saying, “Thank you.” 

AFTER ACTIVE RESISTANCE:  BEGINNING TO TRUST

As I wrote at the beginning of the article, the good news is that if you make it through this period, the student will settle in and begin to trust.  Although there will continue to be times when the new feelings of caring and belonging become overwhelming and they revert to rejecting behavior, those times become fewer and farther between.  There will also be times when the student becomes intensely jealous of any time you spend with other students but that, too, can be worked through (we’ll address that in a future issue of this newsletter).  

The single most important component in helping students succeed is the establishment of a relationship with at least one caring adult.  If you’ve made it through this period of active resistance with a child, congratulations...you’ve just become that person.  

Stage IV:
Backsliding:  Interpreting Behavioral Relapses

By Mary Beth Hewitt

It’s time for the CSE meeting and/or grade level meeting where decisions will be made about placements for next year.  Suddenly, your star pupil, the one who has made so much progress this year, starts backsliding.  What is going on?  Why are old inappropriate behaviors or poor work habits resurfacing now, just before you’re ready to recommend a less restrictive program?  After all, isn’t this what he’s/she’s been working toward all year?

I vividly remember a discussion I had with a student near the end of the school year.  Evie had been in our self-contained program for emotionally handicapped students for three years.  All she ever talked about was how much she wanted to go back to her home school.  Her junior year, she made significant behavioral and academic progress and that goal was well within her reach.  She was fully aware that the staff members were going to recommend that she return to her home school for her senior year.

About a month before the meeting, Evie started “backsliding..  Her surly attitude returned; she stopped doing her homework; she became argumentative and seemed almost driven to start problems with her peers.  The staff members were growing concerned. Maybe we had made a mistake and Evie wasn’t ready to return.

While I was speaking to her one day, I expressed our concern and confusion as to the recent turn of events.  “Evie, I’m confused. "It’s almost like you’re trying to sabotage your return to your home school” I said.  “Miss Hewitt,” she said softly, “all my life I’ve been good at being bad.  Now I’ve been good for a while and I’m afraid that I won’t be able to keep it up.  I’m afraid I’ll be bad at being good.  I know the bad Evie, but I really don’t know the good Evie.”

Suddenly, her behavior made perfect sense.  Evie had made significant changes in the way she behaved, and those changes had required enormous effort on her part.  In anticipation of reaching her long awaited goal, return to home school district, she was scared that she would not be able to maintain her progress.  Faced with this uncertainty, she was returning to her habitual behavior patterns.  As her old behaviors resurfaced, she viewed them as evidence that she wouldn’t be successful and was just giving up.

As I thought about it, this type of response to change and progress is not an unusual phenomenon.  In fact, it is a fairly normal response.  Whenever an individual makes a serious attempt to change a habitual behavior (overeating, smoking, behaving a different way, etc.), it requires enormous effort to establish new patterns.  Although they are pleased with the changes, the new behavior is uncomfortable and requires constant vigilance.  There comes a point at which the individual has to decide if he/she is going to continue to make the effort or return to more comfortable, established patterns.  As the stress of an impending change increases, habitual behaviors may return.  These old behaviors are comfortable and the individual often thinks, “Who am I trying to kid?  I’ll never be able to maintain it so I might as well give up!”

When faced with a student who is “backsliding”, many times just interpreting the behavior like I did with Evie is enough to turn the tide.  Once students have some understanding of why they are returning to their old ways (and until you talk, they are often just confused as you are!), you’ll be able to work through their fears.  As for Evie, once we had decoded her behavior, we helped her work through her fears.  She did return to her home school and successfully completed her senior year!

It is important to stop at this intersection because there is traffic coming in another direction and if you both proceed through the intersection at the same time someone could get seriously hurt.
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